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ABSTRACT  

Incidents of discrimination based on distinctive social identities (e.g., ethnicity, gender, religion, etc.) or appearance cause harm and are likely to 

foster severe trauma for adolescents, such as poor physical and mental health, poor academic performance, and societal maladjustment. The 

forming of judgements is based on stereotype-related processes when individuals lack the inclination to judge objectively and when a person 

belonging to a distinctive social identity displays behavior that matches with the stereotype. This review selects recent from India and many 

countries and attempts to present the nature of experiences of discrimination by teachers and its impact on the academics of young people with 

an aim to help addressing discriminatory treatment in educational institutions 

 

 

Introduction 
 

Perceived discrimination relates to unfairly treating a 

specific group of individuals or members of a specific class 

as endured in everyday life (Banks et al., 2006). This 

includes actions in which, compared with others, the 

targeted persons receive treatment which is less courteous or 

respectful, get inferior service or lesser opportunities, are 

seen to be corrupt, of low character or dangerous, and are 

disgraced or persecuted (Williams et al., 1997). Perceived 

discrimination is commonly observed across the globe. 

Discrimination has been a well-researched risk factor 

leading to several health consequences, both physically and 

mentally (e.g., Banks et al., 2006; Utsey et al., 2008; Ong et 

al., 2009), while causing many negative outcomes (e.g., 

Assari et al., 2015; Broudy et al., 2007; Otiniano Verissimo 

et al., 2014). When discrimination is perceived, undesired 

emotions, e.g., anxiety, depression, and misery (Assari et al., 

2015), behaviour-based tendencies, e.g., suicide (Gomez et 

al., 2011), substance abuse (Visser et al., 2017), and obesity 

(Sutin and Terracciano, 2013), paranoia (Brondolo et al., 

2008), and societal isolation (Broudy et al., 2007). 

Perceptions of discrimination by teachers are predictors of 

poor academic performance (Chavous et al., 2008), along 

with school dropout (Tripp, 2016). 

Even though all age brackets of ethnic minorities perceive 

discrimination (McLaughlin et al., 2010), those who begin 

their racial and social identity development could sense 

increased discrimination (Seaton et al., 2011). Even gender 

influences both perceiving and sensing of discrimination 

(Ifatunji and Harnois, 2015). More discrimination is 

reported by minority men than women (Swanson et al., 

2003). Sex, too, changes the harmful influences of 

discrimination (Brodish et al., 2011). Women are more 

prone to obesity and binge eating resulting from 

discrimination, whereas men are more prone to 

psychological misery, depression, and substance abuse 

(Assari, 2018). Thus, mere ethnicity and race do not shape 

susceptivity and sensitivity towards discrimination, but the 

combination of sex and race with ethnicity do. 

Discrimination based on factors like race, gender, religion, 

etc. can result in negative outcomes for young people 

(Russell et al., 2012). When such discrimination occurs in 

schools and colleges by teachers, mental health, school 

engagement, and academic performance is affected (Wong 

et al., 2003). The analysis of discrimination by teachers is 

therefore a topic that needs to be taken up so that such 

concerns are addressed in a proper manner. Most of the 

body of research in this direction has a focus on racial or 

ethnic prejudices (e.g. Schmitt et al., 2014), or on gender 

bias (e.g. Manzi, 2019), but a study on the various types of 

discrimination faced by students and their effect on them yet 

remains to be studied. To this end, a review of the literature 

was carried out for discrimination perceived by students 

across the world. This type of review was selected to study 

contextual effects behind discrimination. The purpose of the 

study is to present the nature of experiences of 

discrimination with an aim to help addressing of 

discriminatory treatment in educational institutions. It was 

observed that the research works on discriminations could 

be classified into the following broad categories: 

ethnicity/race, gender, religion, caste, and appearance 

(obesity) (Figure 1). 
 

 
Figure 1: Classification of studies on discrimination by 

teachers 

Discrimination by teachers: the Indian context 
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Discrimination, in general, based on caste is highly 

prevalent in India, particularly in North India. The Indian 

society is extremely layered in terms of hierarchy of caste, 

religiosity, linguistic variety, and regional allegiance, of 

which the caste issue has the deepest historical origins. 

Conventionally, the Hindu people belong to hundreds of 

castes, cutting across disparities concerning society, 

economy, education and culture. Of late, caste-driven social 

classes have evoked strong emotions politically. The 

government of India recognizes three key socio-economic 

classes as follows: Forward Castes, Scheduled Castes and 

Scheduled Tribes, and Other Backward Castes (Chauhan, 

2008). 

 

The caste system in India 
 

The caste system is essentially a Hindu concept; but again, it 

could be of relevance for a miniscule proportion of people 

from non-Hindu religions, too, who might have converted or 

have caste-specific trades and wish to remain eligible for 

beneficiary schemes. The Brahmin community is seen as the 

uppermost class, and the next is the Forward class which is 

ineligible for beneficiary schemes. The subsequent two 

classes (Scheduled Castes and Scheduled Tribes, and Other 

Backward Castes) are not too far away by way of societal 

hierarchy, but have eligibility for beneficiary schemes all the 

same (Shaikh et al., 2018). As an instance, scheduled castes 

earlier were ‘untouchables’, whereas the scheduled tribes 

are those deprived socially and economically (Deshpande, 

2000). The last group is all the rest who do not belong to 

any of these castes. 

The caste system originated in ancient India, and it was 

given different shapes by different ruling communities 

during the medieval periods to the present, particularly 

the Mughal rule and the British rule (De Zwart, 2000; 

Bayly, 2001). Today, in India, the system forms the basis 

for beneficial action programmes. The injustice meted out to 

the backward castes in India has been termed by some 

researchers as ‘India's concealed apartheid’ (Human Rights 

Watch, 2007). Those rebutting the allegation point to the 

significant enhancements in the lot of backward classes in 

the India after independence, as a consequence to the 

rigorous implementation of the privileges and rights laid 

down in the Indian Constitution, as enforced by the civil 

rights act of 1955 (Bakshi and Kashyap, 1982). Despite all 

these provisions, caste-based discriminations exist. 

Alarmingly, it is a fact that teachers who must be the 

primary drivers for ensuring justice, carry out caste-based 

discriminations, thus continuing the traditions of an obsolete 

Hindu order which violates basic human dignity. The 

following sub-sections discuss certain key studies on caste-

based discriminations by teachers, along with gender-based 

and religion-based discrimination, which are other malaises 

in the Indian society. 

 

Discrimination by teachers in India 

 

Segregation, i.e., seating Dalit (lower class) children away 

from the other children is seen to be a common form of 

discrimination in many parts of India (Arivanatham, 2012; 

PACS India, 2020; Ramachandran and Naorem, 2013; 

IDSN, 2017; Nambissan, 2009), in spite of the Indian 

constitutional provisions against such practices (Bakshi and 

Kashyap, 1982). It is time that educationists and law 

enforcement need start seriously taking cognizance of 

exclusion-inclusion in schools and work towards bringing in 

sweeping changes (Ramachandran and Naorem, 2013). 

Discriminating, excluding and humiliating lower castes in 

educational institutions is yet another unfortunate type of 

discrimination (Kumar, 2016; Dostie and Jayaraman, 2006; 

Malik, 1999). Girls and lower caste students are often 

stereotyped as being less proficient and not worthy (Kurien, 

2015; Ralhan, 2017). However, Hanna and Linden (2012) 

observed that there was little evidence of discrimination 

based on gender, but the higher castes in India were more 

favorably graded. Discrimination based on religion, too, is 

an unfortunate reality, involving prejudice and planned 

discrimination (Jain and Narayan, 2011).   

 

Discrimination based on ethnicity/race in other 

countries 

 

Inherent bias has its mediation through a pathway of 

cognition that is implicit. Implicit cognition occurs in a 

person’s external conscious focus of attention (Greenwald 

and Krieger, 2006). There are two kinds of implicit 

cognition concerning ethnicity: implicit outlooks (a trait of 

liking or disliking people of an ethnic group) and 

stereotyping (associating an ethnic community with a 

particular behavior) (Greenwald and Krieger, 2006). Such 

outlooks and stereotypes could activate automatically in 

person’s consciousness, resulting in prejudiced attitudes or 

judgments (Devine, 1989; Greenwald and Krieger, 2006). In 

this manner, individuals exhibit bias implicitly even while 

not consciously supporting the latent stereotype or behavior 

(Dovidio et al., 2002). Many teachers treat their pupils 

differently based on their ethnicity, and such differential 

handling negatively affects their learning process. This sub-

section presents studies on discrimination by teachers on 

students in different parts of the world based on ethnicity. 

Most countries see themselves as very tolerant and color-

blind, where racism does not exists, and life chances are not 

affected. But significant variations in educational 

achievements between native and non-native students in 

these countries potray a different picture. In this study, 

examples of such variations were noted in Sweden 

(Hinnerich et al., 2015), Brazil (Botelho et al., 2015), 

Germany (Wenz and Hoenig, 2020), and the UK (Burgess 

and Greaves, 2013) because of unfair grading practices 

against non-natives. Racial discrimination by teachers are 

reported more for African American youth in the US than 

for other races (Butler-Barnes, 2018; Banerjee et al., 2018). 

Such acts of racial discrimination, such as disproportionate 

disparaging and disciplining by teachers (Weiner, 2016) and 

giving lesser attention to non-native students, lead to 

feelings of academic futility and delinquent school 

behaviour (D’hondt et al., 2016; 2016). Denying access to 

higher education is yet another form of discrimination by 

teachers (Bruneau et al., 2020).    

Discrimination based on gender in other 

countries 
 

https://en.wikipedia.org/wiki/Outline_of_ancient_India
https://en.wikipedia.org/wiki/Mughal_Empire
https://en.wikipedia.org/wiki/British_Raj
https://en.wikipedia.org/wiki/Reservation_in_India
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A teacher’s judgment affects a student’s learning process 

and outcomes (de Boer et al., 2010), and also has far-

reaching repercussions for their future academic choices. 

Hence, the skill of judging a student’s performance correctly 

is a key aspect of a teacher’s job profile (Ready and Wright 

2011). Südkamp et al. (2012) in their study observed that a 

teacher’s characteristics or stereotyped expectations 

moderate perceptions and judgments. Stereotypes have been 

known to influence judgments of various social group 

members (Biernat and Manis 1994). A popular stereotype 

which affects a teacher’s judgments and perception is the 

gender stereotype that male students are more proficient in 

mathematics than female students (Fennema et al. 1990). 

This sub-section gender presents studies on discrimination 

by teachers on students in different parts of the world based 

on gender. 

Disrespecting and not acknowledging calibre of girl students 

is a common form of discrimination in the US (Assari and 

Caldwell, 2018; Robnett, 2016; Bell and Juvonen, 2020). 

Such discriminations determine the academic performance 

of girls more than boys and result in lesser women in math-

intensive subjects. Unfair grant funding practices in favour 

of male students (Witteman et al., 2018) and attitude bias 

are again forms of discrimination observed, where attitude 

bias sometimes leans in favour of female students (Kleen 

and Glock, 2018). 

Bias while evaluating students is yet another form of 

discrimination (Boring, 2017; Carlana, 2014; Hofer, 2015; 

Protivínský and Münich, 2018; Cornwell et al., 2013; Bell 

and Juvonen, 2020; Holder and Kessels, 2017; Terrier, 

2015; Terrier, 2020). Girls appear to lag behind when 

assigned to biased teachers in mathematics as researched 

earlier, but in France, this discrimination appears to favour 

girls (Terrier, 2015; 2020). However, Hinnerich et al. (2011) 

and Hanna and Linden (2012) reported no evidence of 

gender bias in Sweden and India.  

 

Discrimination based on religion in other 

countries 
 

The foundations of a culture of dominant majority are deep 

rooted in most national histories of various countries, and 

such deep-seated traits of oppression and power are seen 

typically in white people of Caucasian descent, particularly 

in Christian men (Sue, 2010). These patterns and values 

exhibited by the dominant culture are all pervasive in our 

society. Those not of the dominant culture are seen as 

‘others’, and are viewed as inferior and different (Young, 

2009). Those of the non-dominant groups face stereotyping 

and marginalizing. An important dimension of cultural 

individuality is religion which may differ from a dominant 

culture, and thereby result in diminished status for many in 

different countries (Dupper et al., 2014). This sub-section 

presents studies on discrimination by teachers on students in 

different parts of the world based on religion. 

Display of implicit and explicit discriminatory behaviour by 

teachers is a way of marginalizing the ‘other’ students 

(Ghaffari and Çiftçi, 2010; Lowe et al., 2019). Religious 

bullying and microaggression is also another way, and often, 

it is the teacher who is the perpetrator (Dupper et al., 2014). 

In Turkey, those not belonging to the majority religion face 

insults and are ignored and mocked (Toker Gökçe, 2013). 

Lowe et al. (2019) observed that perceived discrimination 

results in major depression and generalized anxiety disorder.   

 

Discrimination based on appearance (obesity) 

in other countries 
 

Many research works in social psychology have indicated 

that physically good-looking persons are viewed to be 

having more social skills, intelligence, warmth and 

sociability (Feingold, 1992). Contrastingly, there are 

widespread negative views about heavier persons in Western 

communities. Obese people are perceived as being lazy, 

sloppy, and incompetent, and having poor self-discipline 

and lesser intelligence for both men and women (Puhl and 

Heuer, 2009). According to Puhl and Latner (2007), these 

stereotype beliefs are prevalent in many surroundings, such 

as schools, and seem to be maintained even by parents and 

teachers of children. This sub-section presents studies from 

different countries on discrimination by teachers on students 

based on appearance (obesity). 

Studies have shown that overweight children tend to be 

evaluated more harshly that those who are not overweight 

(Burmeister et al., 2013; Black and de New, 2020; Zavodny, 

2013; MacCann and Roberts, 2013; Queally et al., 2017). 

Biased attitudes have been seen in teachers towards obese 

students (Fontana et al., 2013; Kenney et al., 2015; Glock et 

al., 2016). This can affect their entrance to programs for 

higher learning (Burmeister et al., 2013), interest in 

mathematics and languages (Zavodny, 2013; MacCann and 

Roberts, 2013; Queally et al., 2017). Surprisingly, Queally 

et al. (2017) observed that the BMI of a pupils's mother 

could influence perceived ability more than the pupil's BMI. 

They noted that teachers tend to stereotype pupils based on 

an evaluation of the obesity of their mothers. However, 

Shackleton and Campbell (2014) reported that no evidence 

existed that teachers judged student ability based on their 

weight. In fact, Müller et al. (2017) suggested that pre-

school teachers judged obese students as being academically 

superior compared to those with normal weight.   

 

Perception of discrimination and its influence 

on young people 
 

Research on discrimination across the world has indicated 

that a large number of students are mistreated and 

victimized by their teachers and peers in school and in other 

settings (for instance, Huynh and Fuligni 2010; Verkuyten 

and Thijs 2002). These adverse episodes have been 

associated with a wide extent of academics-related 

outcomes. Young people who are persecuted typically 

develop pessimistic beliefs regarding their academic 

abilities and rewards of attending school/college (Hill and 

Werner, 2006), present poor motivation for studying, 

persisting, and being curious (Alfaro et al. 2009), and 

display delinquency at school (Smalls et al. 2007). Further, 

they could show inferior academic achievement (Huynh and 

Fuligni 2010), and become school dropouts (Martinez et al. 

2004). This section presents important studies regarding the 

effect of discrimination on academic performance. 
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In this study, the students' general experience of 

discrimination was considered, instead of a specific type, 

e.g., racial discrimination, religious discrimination, etc. 

According to research, perceived discrimination has been 

linked to several adverse outcomes, such as inadequate 

psychological and school adjustment (Rueger and Jenkins, 

2014; Bayram-Ozdemir and Stattin, 2014; Totura et al., 

2014; Schmitt et al., 2014), and inferior academic 

performance (Rüppelet al., 2015). Perceived discrimination 

is linked with reduced levels of wellness (Schmitt et al., 

2014) and increased anxiety and depressive symptoms 

(Rueger and Jenkins, 2014). Perceived could result in 

significant detrimental influences on the mental health of 

youngsters since it could worsen the effect of several 

normative stressors linked to changes in development during 

those years (Rueger and Jenkins, 2014). Also, changes in 

physiology and cognition could result in youngsters 

becoming more and more perceptive to social feedback, and 

more and more distressed by discrimination (Peper and 

Dahl, 2013; Blakemore & Mills, 2013; Sebastian et al., 

2010). Perceived discrimination is also linked to diminished 

academic achievement (Bayram-Ozdemir and Stattin, 2014).  

A youngster’s psychological and school adjustments are 

positively related (Rüppel et al., 2015). In particular, 

psychological maladjustment is linked to negative views of 

school, diminished teacher-student relations, poor 

engagement of students, poor opinions of school belonging, 

continued absenteeism, and negative behaviour in 

classrooms (Ingul et al., 2012; Bayram-Ozdemir and Stattin, 

2014; Rueger & Jenkins, 2014). Hishinuma et al. (2012) 

observed that past depressive traits can predict future 

academic performance, not vice versa. Student absenteeism 

has a negative association with academic performance 

(Ingul et al., 2012). Discrimination creates internal 

responses (dejection is directed inward, thereby burdening 

their psychological state) and external responses (dejection 

is focused outward, thereby affecting school interactions) 

(Vaillancourt et al., 2013). Table 6 provides a summary of 

the relevant studies. 

 

Conclusions   
 

Discrimination by teachers has been shown to be of many 

overt and covert forms in many parts of the world. In the 

Indian context, the discrimination by teachers based on caste 

appears to be most prevalent and most studies addressed this 

concern. Despite there being an act in the Constitution of 

India making untouchability a punishable offence, this 

discrimination unfortunately persists in the form of 

segregation in schools, unfair grading, etc. Gender bias 

appears to be the next most prevalent form of 

discrimination. Male students are given more attention and 

are graded better. There was just one study on religious 

discrimination, indicating that religion may be a basis for 

discrimination, but is not much researched. Also, the 

influence of the economic status on the teachers’ attitude is 

also not much researched. Future work could evaluate the 

teachers’ attitude towards students based on caste, creed and 

economic status and understand if the discrimination by 

teachers affects the students’ behaviour in the Indian 

context. 

Across the world, discrimination by teachers is based on 

ethnicity, gender, religion, and appearance. Students 

experience ethnic/racial discrimination in many ways, e.g., 

denying access to higher education, biased grading in tests, 

giving lesser attention, disrespecting, not acknowledging 

calibre, showing fear, and under-assessing students. 

Discrimination based on gender takes forms of evaluation 

bias, not acknowledging calibre, and denying funding. 

Religious discrimination takes forms of religious bullying, 

microaggression, insulting, mocking, ignoring, and bias in 

assessments. Appearance based discrimination manifests as 

grading bias and general dislike. All these influences need to 

be researched in the Indian context. Studies on the outcomes 

of perceived discrimination validate its association with 

many negative outcomes, like inadequate psychological 

adjustment, poor school adjustment, reduced levels of well-

being, and absenteeism, all leading to diminished academic 

achievement. 

Future research that differentiates between actual acts of 

discrimination and those which are based on perception is 

required. Future research needs to also test how sex is a 

determinant of discrimination by teachers against minorities. 

Additionally, studies employing multi-observation 

longitudinal data with are required. Research needs to 

examine whether heightened discrimination sensitivity in 

boys results from long-term exposure to bias that changes 

alertness, ethnic identity, and enduring, or its enactment by 

teachers is a reality. 

Future research can include racial/ethnic groups with 

variations of migration backgrounds or periods of stay, 

thereby allowing researchers to assess how these 

determinants affect the dynamics of race and host national 

identity. Studies on the health-based implications of gender-

related discrimination by teachers at school could also look 

at transgender students, since they are disciplined harshly in 

schools. Levels of discrimination reported by teachers, 

peers, and even parents could present varying discrimination 

levels among youth. Future research could consider the 

inclusion of additional parameters, e.g., teacher’s views, 

peer recommendations, etc. for obtaining an even more 

accurate overview of student distress.. 

 

References 

 

[1] Alfaro, E.C., Umaña-Taylor, A.J., 

Gonzales-Backen, M.A., Bámaca, M.Y. 

and Zeiders, K.H., 2009. Latino 

adolescents' academic success: The role of 

discrimination, academic motivation, and 

gender. Journal of adolescence, 32(4), 

pp.941-962. 

[2] Assari, S. and Caldwell, C.H., 2018. 

Teacher discrimination reduces school 

performance of African American youth: 

role of gender. Brain sciences, 8(10), 

p.183. 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4397 
www.psychologyandeducation.net 

 

[3] Assari, S., 2018. Perceived discrimination 

and binge eating disorder; gender 

difference in African Americans. Journal 

of clinical medicine, 7(5), p.89. 

[4] Assari, S., Smith, J.R., Caldwell, C.H. and 

Zimmerman, M.A., 2015. Gender 

differences in longitudinal links between 

neighborhood fear, parental support, and 

depression among African American 

emerging adults. Societies, 5(1), pp.151-

170. 

[5] Bakshi, P.M. and Kashyap, S.C., 1982. 

The constitution of India. Universal Law 

Publishing. 

[6] Banerjee, M., Byrd, C. and Rowley, S., 

2018. The relationships of school-based 

discrimination and ethnic-racial 

socialization to African American 

adolescents’ achievement outcomes. 

Social Sciences, 7(10), p.208.  

[7] Banks, K.H., Kohn-Wood, L.P. and 

Spencer, M., 2006. An examination of the 

African American experience of everyday 

discrimination and symptoms of 

psychological distress. Community mental 

health journal, 42(6), pp.555-570. 

[8] Bayly, S., 2001. Caste, society and politics 

in India from the eighteenth century to the 

modern age (Vol. 3). Cambridge 

University Press. 

[9] Bayram-Ozdemir, S. & Stattin, H., 2014. 

Why and when is ethnic harassment a risk 

for immigrant adolescents' school 

adjustment? Understanding the processes 

and conditions. Journal of Youth and 

Adolescence, 43, 1252-1265. 

[10] Benner, A. D. & Graham, S., 2011. 

Latino adolescents' experiences of 

discrimination across the first two years of 

high school: Correlates and influences on 

educational outcomes. Child Development, 

82, 508-519. 

[11] Black, N. and de New, S.C., 2020. 

Short, Heavy and Underrated? Teacher 

Assessment Biases by Children's Body 

Size. Oxford Bulletin of Economics and 

Statistics. 

[12] Blakemore, S.-J. and Mills, K. L., 

2013. Is adolescence a sensitive period for 

sociocultural understanding? Annual 

Review of Psychology, 65, 187-207. 

[13] Boring, A., 2017. Gender biases in 

student evaluations of teaching. Journal of 

public economics, 145, pp.27-41. 

[14] Botelho, F., Madeira, R.A. and 

Rangel, M.A., 2015. Racial discrimination 

in grading: Evidence from Brazil. 

American Economic Journal: Applied 

Economics, 7(4), pp.37-52. 

[15] Brodish, A.B., Cogburn, C.D., 

Fuller-Rowell, T.E., Peck, S., Malanchuk, 

O. and Eccles, J.S., 2011. Perceived racial 

discrimination as a predictor of health 

behaviors: The moderating role of gender. 

Race and social problems, 3(3), p.160. 

[16] Brondolo, E., Brady, N., 

Thompson, S., Tobin, J.N., Cassells, A., 

Sweeney, M., McFarlane, D. and 

Contrada, R.J., 2008. Perceived racism and 

negative affect: Analyses of trait and state 

measures of affect in a community sample. 

Journal of Social and Clinical Psychology, 

27(2), pp.150-173. 

[17] Broudy, R., Brondolo, E., Coakley, 

V., Brady, N., Cassells, A., Tobin, J.N. 

and Sweeney, M., 2007. Perceived ethnic 

discrimination in relation to daily moods 

and negative social interactions. Journal of 

behavioral medicine, 30(1), pp.31-43. 

[18] Bruneau, E., Szekeres, H., Kteily, 

N., Tropp, L.R. and Kende, A., 2020. 

Beyond dislike: Blatant dehumanization 

predicts teacher discrimination. Group 

Processes & Intergroup Relations, 23(4), 

pp.560-577. 

[19] Burgess, S. and Greaves, E., 2013. 

Test scores, subjective assessment, and 

stereotyping of ethnic minorities. Journal 

of Labor Economics, 31(3), pp.535-576. 

[20] Burmeister, J.M., Kiefner, A.E., 

Carels, R.A. and Musher‐Eizenman, D.R., 

2013. Weight bias in graduate school 

admissions. Obesity, 21(5), pp.918-920. 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4398 
www.psychologyandeducation.net 

 

[21] Butler-Barnes, S.T., Cook, S., 

Leath, S. and Caldwell, C., 2018. Teacher-

based racial discrimination: The role of 

racial pride and religiosity among African 

American and Caribbean Black 

adolescents. Race and Social Problems, 

10(1), pp.30-41. 

[22] Carlana, M., 2019. Implicit 

Stereotypes: Evidence from Teachers’ 

Gender Bias. The Quarterly Journal of 

Economics Forthcoming. 

[23] Chauhan, C.P.S., 2008. Education 

and caste in India. Asia Pacific Journal of 

Education, 28(3), pp.217-234. 

[24] Chavous, T.M., Rivas-Drake, D., 

Smalls, C., Griffin, T. and Cogburn, C., 

2008. Gender matters, too: The influences 

of school racial discrimination and racial 

identity on academic engagement 

outcomes among African American 

adolescents. Developmental psychology, 

44(3), p.637. 

[25] Cornwell, C., Mustard, D.B. and 

Van Parys, J., 2013. Noncognitive skills 

and the gender disparities in test scores 

and teacher assessments: Evidence from 

primary school. Journal of Human 

resources, 48(1), pp.236-264.,  

[26] D’hondt, F., Eccles, J.S., Van 

Houtte, M. and Stevens, P.A., 2016. 

Perceived ethnic discrimination by 

teachers and ethnic minority students’ 

academic futility: Can parents prepare 

their youth for better or for worse?. 

Journal of youth and adolescence, 45(6), 

pp.1075-1089. 

[27] D’hondt, F., Eccles, J.S., Van 

Houtte, M. and Stevens, P.A., 2017. The 

relationships of teacher ethnic 

discrimination, ethnic identification, and 

host national identification to school 

misconduct of Turkish and Moroccan 

immigrant adolescents in Belgium. 

Deviant behavior, 38(3), pp.318-333. 

[28] de Boer, H., Bosker, R. J. and van 

der Werf, Margaretha P. C., 2010. 

Sustainability of teacher expectation bias 

effects on long-term student performance. 

Journal of Educational Psychology, 102, 

168–179. 

[29] De Zwart, F., 2000. The logic of 

affirmative action: Caste, class and quotas 

in India. Acta Sociologica, 43(3), pp.235-

249. 

[30] Deshpande, A., 2000. Does caste 

still define disparity? A look at inequality 

in Kerala, India. American Economic 

Review, 90(2), pp.322-325. 

[31] Devine, P.G., 1989. Stereotypes 

and prejudice: Their automatic and 

controlled components. Journal of 

Personality and Social Psychology, 56, 5-

18. 

[32] Dovidio, J.F., Kawakami, K., and 

Gaertner, S.L., 2002. Implicit and explicit 

prejudice and interracial interactions. J. 

Pers. Soc. Psychol. 82:62–68. 

[33] Dupper, D.R., Forrest-Bank, S. and 

Lowry-Carusillo, A., 2015. Experiences of 

religious minorities in public school 

settings: Findings from focus groups 

involving Muslim, Jewish, Catholic, and 

Unitarian Universalist youths. Children & 

Schools, 37(1), pp.37-45. 

[34] Espinoza, P., da Luz Fontes, 

A.B.A. and Arms-Chavez, C.J., 2014. 

Attributional gender bias: Teachers’ ability 

and effort explanations for students’ math 

performance. Social Psychology of 

Education, 17(1), pp.105-126. 

[35] Feingold, A., 1992. Good-looking 

people are not what we think. 

Psychological bulletin, 111(2), p.304. 

[36] Fennema, E., Peterson, P., 

Carpenter, T. R. and Lubinski, C. A., 

1990. Teacher’s attributions and beliefs 

about girls, boys, and mathematics. 

Educational Studies in Mathematics, 21, 

55–69. 

[37] Fontana, F.E., Furtado, O., 

Marston, R., Mazzardo, O. and Gallagher, 

J., 2013. Anti-fat bias among physical 

education teachers and majors. Physical 

Educator, 70(1), p.15. 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4399 
www.psychologyandeducation.net 

 

[38] Ghaffari, A. and Çiftçi, A., 2010. 

Religiosity and self-esteem of Muslim 

immigrants to the United States: The 

moderating role of perceived 

discrimination. International Journal for 

the Psychology of Religion, 20(1), pp.14-

25. 

[39] Glock, S., Beverborg, A.O.G. and 

Müller, B.C., 2016. Pre-service teachers’ 

implicit and explicit attitudes toward 

obesity influence their judgments of 

students. Social psychology of education, 

19(1), pp.97-115. 

[40] Gomez, J., Miranda, R. and 

Polanco, L., 2011. Acculturative stress, 

perceived discrimination, and vulnerability 

to suicide attempts among emerging 

adults. Journal of youth and adolescence, 

40(11), p.1465. 

[41] Greenwald, A.G. and Krieger, 

L.H., 2006. Implicit bias: Scientific 

foundations. California law review, 94(4), 

pp.945-967. 

[42] Hanna, R. N. and L. L. Linden, 

2012. Discrimination in Grading. 

American Economic Journal: Economic 

Policy 4 (4), 146–68. 

[43] Hill, L.G. and Werner, N.E., 2006. 

Affiliative motivation, school attachment, 

and aggression in school. Psychology in 

the Schools, 43(2), pp.231-246. 

[44] Hinnerich, B.T., Höglin, E. and 

Johannesson, M., 2015. Discrimination 

against students with foreign backgrounds: 

Evidence from grading in Swedish public 

high schools. Education Economics, 23(6), 

pp.660-676. 

[45] Hishinuma, E. S., Chang, J. Y., 

McArdle, J. J. and Hamagami, F. , 2012. 

Potential causal relationship between 

depressive symptoms and academic 

achievement  in the Hawaiian high schools 

health survey using contemporary 

longitudinal latent variable change models. 

Developmental Psychology, 48, 1327-

1342. 

[46] Hofer, S.I., 2015. Studying gender 

bias in physics grading: The role of 

teaching experience and country. 

International Journal of Science Education, 

37(17), pp.2879-2905. 

[47] Holder, K. and Kessels, U., 2017. 

Gender and ethnic stereotypes in student 

teachers’ judgments: A new look from a 

shifting standards perspective. Social 

psychology of education, 20(3), pp.471-

490. 

[48] Human Rights Watch, 2007. 

Hidden Apartheid Caste Discrimination 

against India's" Untouchables" (Vol. 19, 

No. 3). Human Rights Watch. 

[49] Huynh, V.W. and Fuligni, A.J., 

2010. Discrimination hurts: The academic, 

psychological, and physical well‐being of 

adolescents. Journal of Research on 

adolescence, 20(4), pp.916-941. 

[50] Ifatunji, M.A. and Harnois, C.E., 

2016. An explanation for the gender gap in 

perceptions of discrimination among 

African Americans: considering the role of 

gender bias in measurement. Sociology of 

race and ethnicity, 2(3), pp.263-288. 

[51] Ingul, J. M., Klo€ckner, C. A., 

Silverman, W. K. and Nordahl, H. M., 

2012. Adolescent school absenteeism: 

Modelling social and individual risk 

factors. Child and Adolescent Mental 

Health, 17, 93-100. 

[52] Jiang, S. and Dong, L., 2020. The 

effects of teacher discrimination on 

depression among migrant adolescents: 

Mediated by school engagement and 

moderated by poverty status. Journal of 

Affective Disorders. 

[53] Kameshwara and Shukla, 2017

 Women students

 Marginalization Gender 

stereotyping as a single entity exists in 

educational institutions. 

[54] Kenney, E.L., Gortmaker, S.L., 

Davison, K.K. and Austin, S.B., 2015. The 

academic penalty for gaining weight: a 

longitudinal, change-in-change analysis of 

BMI and perceived academic ability in 

middle school students. International 

journal of obesity, 39(9), pp.1408-1413. 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4400 
www.psychologyandeducation.net 

 

[55] Kleen, H. and Glock, S., 2018. The 

roles of teacher and student gender in 

German teachers’ attitudes toward ethnic 

minority students. Studies in Educational 

Evaluation, 59, pp.102-111. 

[56] Lavy, V. and Sand, E., 2015. On 

the origins of gender human capital gaps: 

Short and long term consequences of 

teachers’ stereotypical biases (No. 

w20909). National Bureau of Economic 

Research. 

[57] Lowe, S.R., Tineo, P. and Young, 

M.N., 2019. Perceived discrimination and 

major depression and generalized anxiety 

symptoms: in Muslim American college 

students. Journal of religion and health, 

58(4), pp.1136-1145. 

[58] MacCann, C. and Roberts, R.D., 

2013. Just as smart but not as successful: 

obese students obtain lower school grades 

but equivalent test scores to nonobese 

students. International Journal of Obesity, 

37(1), pp.40-46. 

[59] Manzi, F., 2019. Are the processes 

underlying discrimination the same for 

women and men? A critical review of 

congruity models of gender discrimination. 

Frontiers in Psychology, 10, p.469. 

[60] Martinez Jr, C.R., DeGarmo, D.S. 

and Eddy, J.M., 2004. Promoting 

academic success among Latino youths. 

Hispanic Journal of Behavioral Sciences, 

26(2), pp.128-151. 

[61] McLaughlin, K.A., Hatzenbuehler, 

M.L. and Keyes, K.M., 2010. Responses 

to discrimination and psychiatric disorders 

among Black, Hispanic, female, and 

lesbian, gay, and bisexual individuals. 

American journal of public health, 100(8), 

pp.1477-1484. 

[62] Müller, B.C., Beverborg, A.O.G. 

and Glock, S., 2017. Pre-service teachers’ 

academic judgments of overweight 

students. Social Psychology of Education, 

20(4), pp.897-913. 

[63] N Bell, A. and Juvonen, J., 2020. 

Gender Discrimination, Perceived School 

Unfairness, Depressive Symptoms, and 

Sleep Duration Among Middle School 

Girls. Child Development. 

[64] Ong, A.D., Fuller-Rowell, T. and 

Burrow, A.L., 2009. Racial discrimination 

and the stress process. Journal of 

personality and social psychology, 96(6), 

p.1259. 

[65] Otiniano Verissimo, A.D., Gee, 

G.C., Ford, C.L. and Iguchi, M.Y., 2014. 

Racial discrimination, gender 

discrimination, and substance abuse 

among Latina/os nationwide. Cultural 

Diversity and Ethnic Minority Psychology, 

20(1), p.43. 

[66] Peper, J. S. and Dahl, R. E., 2013. 

Surging hormones e brain-behavior 

interactions during puberty. Current 

Directions in Psychological Science, 22, 

134-139. 

[67] Protivínský, T. and Münich, D., 

2018. Gender Bias in teachers’ grading: 

What is in the grade. Studies in 

Educational Evaluation, 59, pp.141-149. 

[68] Puhl, R.M. and Heuer, C.A., 2009. 

The stigma of obesity: a review and 

update. Obesity, 17(5), p.941. 

[69] Puhl, R.M. and Latner, J.D., 2007. 

Stigma, obesity, and the health of the 

nation's children. Psychological bulletin, 

133(4), p.557. 

[70] Queally, M., Doherty, E., 

Finucane, F.M. and O’Neill, C., 2017. 

Low expectations: Do teachers 

underestimate the ability of overweight 

children or the children of overweight 

mothers?. Economics & Human Biology, 

27, pp.26-32. 

[71] Ready, D. D. and Wright, D. L., 

2011. Accuracy and inaccuracy in 

teachers’ perceptions of young children’s 

cognitive abilities. The role of child 

background and classroom context. 

American Educational Research Journal, 

48, 335–360. 

[72] Robnett, R.D., 2016. Gender bias 

in STEM fields: Variation in prevalence 

and links to STEM self-concept. 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4401 
www.psychologyandeducation.net 

 

Psychology of Women Quarterly, 40(1), 

pp.65-79. 

[73] Rueger, S. Y. and Jenkins, L. N., 

2014. Effects of peer victimization on 

psychological and academic adjustment in 

early adolescence. School Psychology 

Quarterly, 29, 77-88. 

[74] Rüppel, F., Liersch, S. and Walter, 

U., 2015. The influence of psychological 

well-being on academic success. Journal 

of Public Health, 23, 15-24. 

[75] Schmitt, M. T., Branscombe, N. R., 

Postmes, T. and Garcia, A., 2014. The 

consequences of perceived discrimination 

for psychological well-being: A meta- 

analytic review. Psychological Bulletin, 

140, 921-948. 

[76] Seaton, E.K., Neblett, E.W., Upton, 

R.D., Hammond, W.P. and Sellers, R.M., 

2011. The moderating capacity of racial 

identity between perceived discrimination 

and psychological well‐being over time 

among African American youth. Child 

Development, 82(6), pp.1850-1867. 

[77] Sebastian, C. L., Viding, E., 

Williams, K. D. and Blakemore, S.-J., 

2010. Social brain development and the 

affective consequences of ostracism in 

adolescence. Brain Cognition, 72, 134-

145. 

[78] Shackleton, N.L. and Campbell, T., 

2014. Are teachers’ judgements of pupils’ 

ability influenced by body shape?. 

International journal of obesity, 38(4), 

pp.520-524. 

[79] Shaikh, M., Miraldo, M. and 

Renner, A.T., 2018. Waiting time at health 

facilities and social class: Evidence from 

the Indian caste system. PloS one, 13(10), 

p.e0205641. 

[80] Smalls, C., White, R., Chavous, T. 

and Sellers, R., 2007. Racial ideological 

beliefs and racial discrimination 

experiences as predictors of academic 

engagement among African American 

adolescents. Journal of Black Psychology, 

33(3), pp.299-330. 

[81] Sudkamp, A., Kaiser, J. and Mo¨ 

ller, J., 2012. Accuracy of teachers’ 

judgments of students’ academic 

achievement: A meta-analysis. Journal of 

Educational Psychology, 104, 743–762. 

[82] Sue, D.W., 2010. 

Microaggressions, marginality, and 

oppression. Microaggressions and 

marginality, pp.3-22. 

[83] Sutin, A.R. and Terracciano, A., 

2013. Perceived weight discrimination and 

obesity. PloS one, 8(7), p.e70048. 

[84] Swanson, D.P., Cunningham, M. 

and Spencer, M.B., 2003. Black males' 

structural conditions, achievement 

patterns, normative needs, and 

“opportunities”. Urban Education, 38(5), 

pp.608-633. 

[85] Terrier, C., 2014. Giving a Little 

Help to Girls? Evidence on Grade 

Discrimination and its Effect on Students’ 

Achievement. PSE Working Papers n. 

2014-36.. 

[86] Terrier, C., 2020. Boys lag behind: 

How teachers’ gender biases affect student 

achievement. Economics of Education 

Review, 77, p.101981. 

[87] Toker Gökçe, A., 2013. University 

students' perception of discrimination on 

campus in Turkey. Journal of Higher 

Education Policy and Management, 35(1), 

pp.72-84. 

[88] Totura, C. M., Karver, M. S. and 

Gesten, E. L., 2014. Psychological distress 

and student engagement as mediators of 

the relationship between peer victim- 

ization and achievement in middle school 

youth. Journal of Youth and Adolescence, 

43, 40-52. 

[89] Tripp, S., 2016. The Role of Race 

and Gender in Topics Surrounding Job 

Promotions and High School Dropout 

Likelihood (Doctoral dissertation, The 

Claremont Graduate University). 

[90] Utsey, S.O., Giesbrecht, N., Hook, 

J. and Stanard, P.M., 2008. Cultural, 

sociofamilial, and psychological resources 



PSYCHOLOGY AND EDUCATION (2021) 58(4), ISSN 1553 - 6939 

Article Received: 22th November,2020; Article Revised: 26th March, 2021; Article Accepted: 26th April, 2021 

 

4402 
www.psychologyandeducation.net 

 

that inhibit psychological distress in 

African Americans exposed to stressful 

life events and race-related stress. Journal 

of Counseling Psychology, 55(1), p.49. 

[91] Vaillancourt, T., Brittain, H.L., 

McDougall, P. and Duku, E., 2013. 

Longitudinal links between childhood peer 

victimization, internalizing and 

externalizing problems, and academic 

functioning: Developmental cascades. 

Journal of abnormal child psychology, 

41(8), pp.1203-1215. 

[92] Verkuyten, M. and Thijs, J., 2002. 

Racist victimization among children in the 

Netherlands: The effect of ethnic group 

and school. Ethnic and Racial Studies, 

25(2), pp.310-331. 

[93] Visser, M.J., Ikram, U.Z., Derks, 

E.M., Snijder, M.B. and Kunst, A.E., 

2017. Perceived ethnic discrimination in 

relation to smoking and alcohol 

consumption in ethnic minority groups in 

The Netherlands: The HELIUS study. 

International journal of public health, 

62(8), pp.879-887. 

[94] Weiner, M.F., 2016. Racialized 

classroom practices in a diverse 

Amsterdam primary school: The silencing, 

disparagement, and discipline of students 

of color. Race Ethnicity and Education, 

19(6), pp.1351-1367. 

[95] Wenz, S.E. and Hoenig, K., 2020. 

Ethnic and social class discrimination in 

education: Experimental evidence from 

Germany. Research in Social Stratification 

and Mobility, 65, p.100461.  

[96] Williams, D.R., Yu, Y., Jackson, 

J.S. and Anderson, N.B., 1997. Racial 

differences in physical and mental health: 

Socio-economic status, stress and 

discrimination. Journal of health 

psychology, 2(3), pp.335-351. 

[97] Witteman, H.O., Hendricks, M., 

Straus, S. and Tannenbaum, C., 2019. Are 

gender gaps due to evaluations of the 

applicant or the science? A natural 

experiment at a national funding agency. 

The Lancet, 393(10171), pp.531-540. 

[98] Young, I.M., 2014. Five faces of 

oppression. Rethinking power, pp.174-95. 

[99] Zavodny, M., 2013. Does weight 

affect children's test scores and teacher 

assessments differently?. Economics of 

education review, 34, pp.135-145. 

 


