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ABSTRACT

With globalization and increasing interdependence between countries, cross-cultural differences between collectivistic and individualistic
cultures have become a topic of increasing interest. In this study we examine the predictive validity of dispositional factors in a cross-cultural
context. Three dispositional factors: Emotional Intelligence, Locus of Control and Self-Esteem were examined in the collectivistic and socially
oriented culture of Oman. This study statistically assessed the prediction power of the three dispositional factors on academic achievement. A
sample of 545 university students from a private university in Oman were surveyed. The findings show a strong correlation between Self-Esteem
variables and grade point average. A significant finding in our study was that Self-Esteem was negatively related to achievement. The
interpretation of the negative relation suggests that in tight cultures, individuals may negatively self-rate their Self-Esteem to compensate for the

high achievement in their collective social context. This study has several important implications for future research in understanding the
dynamics and predictability of personality and disposition in a collectivistic culture
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Introduction

Geert Hofstede defines culture as the collective
programming of the mind which distinguishes members of
one human group from another- He posited the well-known
structural-culture dimension theory?3* which differentiated
cultures based on notions such as individualism and
collectivism, power-distance and uncertainty avoidance.
Gefland® looked at data from 33 nations, they found many
different characteristics that distinguish collective and
individualistic cultures, variations could be mediated by
tight and loose cultures. Cultures that are tight have strong
norms and do not tolerate much deviance from expected
behaviors. Loose cultures have weaker social norms and
tolerate what is outside of the social norms. This notion of
looseness and tightness can also be understood in terms of
social psychological concepts such as “situational
strength”®. According to this perspective, there are strong
and weak situations in the social system. Personality will be
less of a predictor in strong situations or tight cultures and
more of a predictor of behavior when the situations or the
social systems are generally loosened. This point of view
has also been reinforced by other cross-cultural researchers
who have done work on personality and other dispositional
factors. For example, researchers on cultural psychology
such as Markus and Kitayama (1998)7 point out that the
dispositions and traits across cultures are debatable e.g.,
people from Eastern cultures may be more fatalistic when
faced with negative events and their consequences; they
may accept those negative outcomes which they have no
ability to control. People who are similar in their
dispositions being very high on sociability may behave quite
differently depending on whether they belong to a tight or
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loose culture. The self and personality therefore may be
socially constructed and may be contextual to a specific
culture. This differentiation of tightness and looseness of
cultures can help us better understand the dispositional
factors among different cultures.

It is conceivable, then, to expect that the predictive validity
of dispositions and traits may be different when
collectivistic and tight cultures are compared to
individualistic and loose cultures. It might be reasonable to
also expect that in a strong collectivistic culture, there will
be a high social dependence on the collective. This is what
we call situational strength in a social system where
individual personality may be less predictive of behavior
because of the collective bonds of society?.

The Present Study

In the present study we attempt to examine the dispositional
factors on predicting college student outcomes. The study
context was in the Middle East, in a culture that is very
collective, cohesive, and tight. We looked at three
dispositional factors that have been frequently examined
among college students in many Western cultures such as in
North America, where the culture is very individualistic and
“loose” compared to that of Middle Eastern cultures.

Three dispositional factors were examined to understand
how they relate to academic achievement: Emotional
Intelligence, Locus of Control, and Self-Esteem. These are
constructs that have been well-researched, validated, and are
discussed in detail below.

In a well-known study, Astin (1993)° found, that how
students do in college is impacted by interactions they have
with peers and faculty. He stated that the amount of effort
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that students exerted socially and academically in their
university experience was related to their academic success.
Many studies have also been done helping to understand
how different people from around the world deal with goal
achievement and goal orientation. These studies suggest that
the socialization process in society and schools often
determines, to some extent, students’ disposition to
achieve”10141213 = this study, we conceptualize goal
achievement as academic achievement for a group of
college students, and we examine the relationship of
personality dispositional factors on school achievement.
Therefore, the primary purpose of our study is to bring
together the psychological and educational knowledge to
increase the understanding of the relative perceived
psychological and social constructs on college success in a
collectivistic culture such as Oman. We call these factors
non-academic because they are not study behaviors as
attendance, hours of study, or time management which can
be termed “academic”. Three non-academic factors,
Emotional Intelligence, Locus of Control and Self-Esteem,
and their relationship to academic achievement in college
was examined. We look at these factors in the sections
below.

Emotional Intelligence

Emotional Intelligence is a construct describing a person’s
ability to function effectively in the world and the ability to
strongly feel another living thing's pain or joy'4. Emotional
Intelligence is different from 1Q, which is the traditional
measure of intelligence, focuses on cognitive abilities and
mental capacities as in learning and recalling. Emotional
intelligence consists of basic life skills that help people
control impulses, self-determination, persistence,
motivation, and understanding how others feel.

Many early studies point to the role of Emotional
Intelligence in achievement. Petrides et al (2004; 2007)>16
research used Emotional Intelligence scales to validate and
examine the predictability of Emotional Intelligence on
achievement for different age groups. They found that
among British students, trait Emotional Intelligence
moderated the relationship between cognitive ability and
academics. Parker et al. (2004; 2005) "8 also found that
academic success was associated with several dimensions of
Emotional Intelligence. Parker’s study found that students’
academic success was significantly related to higher levels
of social and emotional competencies and higher success in
transitioning from high school to university. Sparkman et
al. (2012)*° examined college success in a sample of
undergraduate students. They found a significant
relationship between non-academic factors of Emotional
Intelligence and college success. However, few studies
have examined how the predictive power of Emotional
Intelligence can be moderated or influenced by the
situational strength or the tightness or looseness within a
specific culture. Fewer studies have looked at the non-
academic factors related to college students’ achievement.

Self-Esteem

Self-Esteem has been a topic of interest for many decades
and has been studied extensively in the United States. Self-
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Esteem is the evaluative component of the self-concept; it
describes a person's overall sense of self-worth or personal
value®.,  One major area of research has been the
examination of how Self-Esteem is related to academic
achievement. Several researchers have identified academic
achievement as an important determinant of Self-Esteem.
For example, Harter (1985)%! believed that self-perceived
competence in schooling is a major factor that individuals
use to assess their own Self-Esteem. In fact, many studies
have found that there is a positive relationship between Self-
Esteem and academic achievement???3, Thus, it could be
inferred that the higher the achievement, the higher the Self-
Esteem. There is also some disagreement regarding the
nature of this relationship. While some researchers believe
that students’ higher academic performance fosters higher
Self-Esteem, other researchers state that positive Self-
Esteem is a necessary condition for academic achievement.
Purkey (1970)%* believes there is a reciprocal relationship
between Self-Esteem and academic achievement, one or the
other fosters positive change.

Self-Esteem and Culture

Self-Esteem has been reported as a significant factor to goal
achievement in individualistic cultures like the American
culture®®?, This preoccupation with Self-Esteem can also be
seen in the volumes of scholarly research and writings on
the topic. Schools across the United States have
implemented hundreds of programs to boost students’ Self-
Esteem and to increase achievement. Singelis et al (1999);
Schmitt and Allik, (2005) in their examination of Self-
Esteem in 53 countries found significant differences in
culturally specific features of global Self-Esteem.

Many researchers have found that individuals from
collectivistic cultures have much stronger independent
views of the self. Individuals from collective cultures feel
that behaviors are strongly dependent on and controlled, to a
large extent, by the others in the environment. In contrast,
those from individualistic cultures feel they have a high
degree of behavioral control and, thus, can contour their
success and achievements discounting social or
environmental pressures or norms.

Evidence of cross-cultural differences on Self-Esteem
strongly suggests that Self-Esteem is related to cultural
values and is a cultural phenomenon rather than a universal
human need. A growing body of evidence, particularly from
Japan, suggests powerful cultural differences in the
importance of Self-Esteem?. For example, in a collectivist
culture like that of Japan, Heine et al. (1999)%° suggest that
people are focused on relationships and connections with
others, rather than standing out; they are more disposed to
humility and collective achievement. In contrast, in Western
cultures, North Americans, tend to self-assess their worth or
value and not discount inherited traits, but act in
demonstrating and proving their worth and making Self-
Esteem as a highly desired personality trait. = Some
researchers have suggested that the pursuit of Self-Esteem
can sometimes interfere with learning and mastery?%2":28,
When people have self-validation goals, small mistakes,
failures, and negative feedback may become self-threats
rather than opportunities from which to learn and improve.
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There are many on-going debates on Self-Esteem as it is
valued in many cultures and pointed out by Konrath
(2012)%°. People from individualistic cultures, such as that
of North America, focus on one’s own uniqueness and
independence and will report higher scores on Self-Esteem
when compared to more collectivistic cultures.
Individualistic cultures may even tend to enhance their
perception of their Self-Esteem. In contrast, collectivistic
cultures may give more importance to self-criticism and
have a sense of interdependence rather than enhancing
individual Self-Esteem.

Locus of Control

Locus of Control refers to one’s belief in his or her abilities
to control life events®®. Ever since Rotter (1966)% came up
with the concept of Locus of Control, there have been
several decades of research drawing on the relationship
between Locus of Control and culture. Some of the research
clearly suggests that there are significant differences
between Eastern and Western cultures on the perception of
control. Researchers have found that collective societies
such as Japan or India exhibit more external Locus of
Control compared to more individualistic cultures such as
the United States or Canada®>% It is conceivable that more
collectivistic cultures develop secondary control because
they are socialized to suppress personal control as compared
to more individualistic cultures where there is primacy to
control. This could explain some of the significant
differences between externality and internality across
cultures as shown by several studies®*%5%, |n a large-scale
study done by Gifford et al., (2006)%, they examined Locus
of Control in the context of first-year students entering
university. They found that internals obtained significantly
higher GPA’s than externals. However, most of the studies
have been done in Western, individualistic cultures and it is
conceivable that culture could be an important moderator
between internality, externality, and academic achievement.

Academic Achievement

A plethora of studies have examined postsecondary student
success, among them is Pascarella and Terenzini’s (1991)3®
review of many studies coverings two decades of research
that addressed the college change process. The review of
these studies has focused on cognitive and non-cognitive
factors and how they impact achievement. Messick (1979)%
suggests that these factors include dispositional behaviors
including self-concepts such as self-efficacy beliefs,
outcome expectancies, meta-cognitive knowledge, and
performance goals leading to possible achievement*?442,

To summarize, we will examine how three dispositional
factors of Emotional Intelligence, Self-Esteem and Locus of
Control predict college success in a sample of undergraduate
students in a very collectivistic and tight culture. We expect
that the predictive power of these factors will be quite
different from those studies done in individualistic-loose
cultures, and the pattern of relationships may be different
from what has been found from traditional studies done in
Western cultures. A limitation in this study is that we do not
compare our sample to a Western pairable sample that we
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could compare cross-culturally and bring new evidence in
the literature on individualistic and collectivist cultures.

We will examine the following research questions:

1. What is the relation between and among the three
dispositional factors and academic achievement?

2. Which dispositional factor is the strongest predictor
of academic achievement?

3. What elements of the dispositional factor
significantly predict achievement?

Methods
Participants

There were 570 students sampled in this study. We
removed outliers and missing values and outliers for the
independent variables. We performed the correlation and
regression analysis and removed missing values and outliers
for the GPA which further reduced our data to n=545
students.  Students were selected taking a university
requirement course essential to complete other majors at the
university in the College of Arts and Applied Sciences in a
medium-sized 4-year university in the Southeastern parts of
Oman. The university grants a baccalaureate and a master’s
degree. The highest proportion of students were female
n=505 and n=40 males. Comparably to the university
population, females had the highest proportion which came
to 70%.r The sample came from three colleges; n=202
students (37.1%) from the College of Business and
Commerce, n=113, (20.7%) from the College of Arts and
Applied Sciences and n=190, (34.9%) from the College of
Engineering (note, not all students responded to this item in
the questionnaire).  All the students were Omani, and the
age population was at 20.4 years.

Questionnaires

Background information was obtained through demographic
questions regarding gender, nationality, self-reported
cumulative grade point average (on a 0 — 4 point scale), and
their majors. Students gave consent to check their GPA
records through their university identification number
written on the questionnaire.

For all dispositional factors, not all items were used for each
of the factor measures of Emotional Intelligence, Locus of
Control, and Self-Esteem. For the Self-Esteem items, we
selected items from the scale that reflect operative
allocentric items. l.e., rather than take the “I,” they generally
reflect themselves within the group to positively contribute
as others. For the Locus of Control, we selected items
tapping into non-individualistic- external Locus of Control
items having fatalistic attributions. The reason was to see
whether collectivist attributions in a collectivist culture will
predict achievement. Lastly, for self-rated intelligence, we
used six items for this questionnaire that dealt with self-
regulative ability as to deal with their emotions. Two local
academics, who were Omani and familiar with Omani
culture, found that some of these scales were not appropriate
or relevant for this study and so, only a few subsets of items
were used.

Emotional Intelligence. This was measured through the
Trait Emotional Intelligence Questionnaire (Petrides,
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2009)*. All items were rated on a 5-point Likert scale.
Items included: “I often find it difficult to see things from
another person’s viewpoint,” “on the whole, I’'m a highly
motivated person,” “I usually find it difficult to manage my
emotions,” “many times, I can’t figure out what emotion I'm
feeling,” and “I’m usually able to find ways to control my
emotions when I want to.”
Self-Esteem. This was measured using the Rosenberg
(1965)* Self-Esteem Scale. Three statements were used for
the scale. All items were stated in the positive direction.
For the Rosenberg Self-Esteem Scale, the items selected
included: “I feel I have a number of good qualities,” “I am
able to do things as well as most other people” and “I
certainly feel useful at times.” Participants were asked to
rate their agreement based on a five-point numerical rating
scale (1=strongly disagree, 5=strongly agree). The three
ratings on the score were averaged such that a high score
would mean that students self-rated above average Self-
Esteem.
The Locus of Control.  This was measured using the
Rotter (1966)%* 13-item Locus of Control Scale. The scale
measures the degree of perceived and generalized
expectancies for internal versus external control of
reinforcement. Students were asked to rate on a five-point
scale (1 = strongly disagree to 5 = strongly agree). We used
5 questions from this scale which included: “Many of the
unhappy things in people's lives are partly due to bad luck,”
“I have often found that what is going to happen will
happen,” “people's misfortunes result from the mistakes they
make,” “in the long run people get the respect they deserve
in this world,” and “many times, exam questions tend to be
so unrelated to course work that studying is really useless.”
The responses were averaged to get an aggregate score for
internal/external Locus of Control. The greater the average
score, the greater the external Locus of Control as opposed
to an internal Locus of Control.
Grade Point Average. We obtained students cumulative
grade point average (GPA) for the semester prior to the data
collection on the questionnaire.

Table 1. Means and Standard Deviation for Each Item

Ttem Means and Standard
Deviations for Each Ttsm

Items N Mean 5D
SEL. T fz=l that I have a number of good  _ _ o
qualitias, 344 4.51 579
SEZ.Iam ablsto do thines as well as most 544 1.58 666
othar paople. - - ’
SE3. I certainly fesl usaful at timas. 544 2.52 1.058
LOCI. Many of the unhappy things in 545 253 253

paopla’s lives are partly dus to bad luck.
LOC2. I have oftenfound that what is going
to happan will happan.

LOC3. Pzople's misforhmas rasult from ths
mistakas they maka.

LOC4 . In the longrunpaopls pat the raspact
thay deserve in this world.

LOCS Many times, sramquastionstend to
ba so unralatad to courss wods that studying 343 281 281
in really usslass.

EQL. I often find it difficult to s2e things
from ancther parson’s viswpoeint.

EQZ. On tha whela I"'ma highly metivatad
person.

EQ32. Iusuallyfind it difficult to manage my
emotions.

EQ4. Many timaes, I can’t figsure out what
emotion I'm feeling.

EQ3. I'm usually abls to find wayvs to
control my emotions whean I want to.
EQ)7. I genarally belisve that things will
work out fine in my lifa.

¥
e
=
e
H
=
.
—
=

335 4.43 4.43
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Procedure

All the questionnaires were translated from English to
Arabic using the following procedure: we used the
committee translation method where a panel of experts
translate from a source (English) to a target language
(Arabic). If all the translations are the same, then the
translation can be considered valid in the target language®.
The committee was made up of two bilingual academics.
Each translated the items and the scale directions
independently, the translators being blind to one another’s
translation. The two blind translations were attempted then
compared by a bilingual, which did not take part in the
translation procedure. To check the convergence of the
translations in case of disagreement, the three met and
decided the change by consensus.

Results

We initially removed all missing and anomalous data by
examining the distribution and kurtosis of the independent
variables. We had removed some of the outliers based on
the distributions of the data. We specifically looked at
outliers that went in both directions; those average values at
the extremes, falling below the first quartile and beyond the
third quartile of the distribution. Those extreme outliers
corresponding to those cases were removed from the
analysis. Thus, the total sample came to 545 students.

The rating on each of the items pertinent to each dimension,
was added and divided by the number of items which
formed an aggregate score per dimension: this was the
average score per item. Each of the dimension’s average
was then used as a measure of that dimension. We also
obtained a standard deviation on each of the items. The
means and standard deviations are reported on Table 1.
Those negative or opposite directional items were then
recoded to reflect the positive direction of the meaning of
the items.

The reliability analysis (Cronbach alpha) of Emotional
Intelligence dimension (¢=0.24), Locus of Control
dimension (¢=0.58), and Self-Efficacy dimension (a=-0.31),
were impartial, particularly that not all the items were used
from the original questionnaire and may have caused the
loss of the psychometric properties of these instruments in
their current form. The negative reliability suggests that
negative directed items where present in the scale. We
recoded the items for the regression analysis by inverting the
negative item responses.

Generally, students had a reasonable Self-Esteem of
M=2.87, SD=43; they had a greater level of External Locus
Control, as the average level of the measure was above the
median score of “3” (M=3.38, SD=0.58). We also obtained
a measure of the average score of emotional intelligence
M=3.45, SD=0.55, which came to above the middle-neutral
value of “3” which was neither positive nor negative “3.”

In Table 2, the correlation analysis showed a weak
correlation between the three dispositional factors and
cumulative GPA. A negative and significant correlation was
found between the factors:  Emotional Intelligence and
Self-Esteem; Emotional Intelligence and Locus of Control
and Self-Esteem and cumulative GPA. With weak
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correlations between the dimensions representing the items,
we were more intent on looking at each individual item of
the predictor(s) dimension.

Table 2. Correlation Between Each Dimension

Locus
Self-  of Emotional
Esteem  Control Intelligence
Locus of Pearson 171%
Control Correlation
Sig. (2-
tailed) 000
N 544
Emotional ~ Pearson _33axx
Intelligence Correlation 261**
Sig. (2-
tailed) .000 .000
N 544 545

Cumulative Pearson -114*  .003 .040

GPA Correlation
Sig. (2-
tailed) .010 .947 .368

N 504 505 505

average. The beta coefficients for the first item, “I have a
number of good qualities,” was a significant predictor with a
t-test value of t(503)=-5.14, p=0.00 and “I am able to do
things as well as most other people” had a t-test value of
t(503)=-2.05, p=0.00. In both cases there was a negative
relation suggesting that the decreased Self-Esteem strongly
predicted high achievement.
Table 3. Regression Using the Self-Esteem, Locus of
Control on Achievement

Stand.
B T R? AR? F
- *
Self 143 p.gw* 0.05 .021 2 g3**
Esteem
Locus of
Control 031 -68
Emotional a0 715
Intelligence

** Correlation is significant at the 0.01 level (2-tailed).
* Correlation is significant at the 0.05 level (2-tailed).

We attempted a stepwise regression analysis to examine the
joint contributions of Self-Esteem, Locus of Control and
Emotional Intelligence on achievement scores (grade point
average). The purpose of using such an analysis was to find
the relation between dispositional factors and whether they
can predict achievement. The selection of the variables
(factor items) of dispositional factors suggests students
being able to deal with life events and learning experiences
and how that might provide a greater sense of goals,
aspiration, and student motivation to achieve.

The reason for using of stepwise regression was to find
which variables in the regression equation have a robust and
significant prediction power on the dependent variables. The
stepwise regression examined the largest correlation
between the independent and dependent variables and
placed it in the regression equation and then recursively
selected the next highest significant predictor controlling the
variance in the preceding step of the regression until all
significant predictors were exhausted.

In the first regression, we ran the three factors of Self-
Esteem, Locus of Control and Emotional Intelligence on
grade point average. The independent factor of Self-Esteem
was the main predictor entered in the regression with a
significant beta coefficient. The resulting model from the
analysis explained 5% (R? =0.05) of the variance. The
model was significant to the extent the independent
variables predicted the dependent variables with the F-ratio
F(2, 475)=13.28, p=0.00. In terms of the adequacy of the
model, it did not exceed the tolerance levels (See Table 3
and Table 4). As Self-Esteem was the main predictor, we
carried another set of regression analysis to determine the
predictive power of each item composing the Self-Esteem
dimension.

To answer the third research question, and recognizing the
main predictor of Self-Esteem, we ran a second regression
using Self-Esteem items on the self-reported grade point
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Discussion

In this study we investigated the relation between three
dispositional factors of Locus of Control, Emotional
Intelligence, Self-Esteem, and academic achievement. The
research investigated three dispositional factors in relation to
achievement. More specifically, we were interested in how
these three psychological factors predict academic success
in a very collectivistic and tight culture such as Oman.
Table 4. Regression Using the Self-Esteem Variables on

GPA
Standardize
Mode Unstandardize d
| d Coefficients  Coefficients T Sig.
Std.
B Error Beta
1 (Constant 2.64 30.89 .00
) 81.726 5 4 0
SE2. I am
able to do
things as
well as -7.309 1.55 -211 -4.713 00
1 0
most
other
people.
101.28 9.91 10.22 .00
2 )(Constant 7 1 0 0
SE1. |
feel that |
have 2 gusg 164 _om 5144
number 4 0
of good
qualities.
SE2. I am
able to do
things as
well a5 -3926 0 -007 2048
most
other
people.

Some significant findings emerged. First, it does appear that
Self-Esteem is predictive of college success, but a negative
relationship emerged. This means that individuals with
lower Self-Esteem seemed to do better in college than those
with higher Self-Esteem. One could interpret, as a
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possibility, that in a strong collectivistic culture with high
interdependence and extended social networks, a high Self-
Esteem may be being vain, as a social asset but not as an
academic one. Indeed, however, college students with a
stronger individualistic disposition think critically of
themselves and, thus, are more likely to have higher levels
of perceived academic achievement. Some of these findings
are consistent with previous research on Self-Esteem
(Schmitt, & Allik, 2005).

The fact that both Emotional Intelligence and Locus of
Control are weak predictors could support the notion that in
tight-collective cultures, individuals may suppress their own
dispositions, whether external or internal locus of control,
and thus personality will be less of a predictor in strong
situations or in tight cultures. The findings support our
discussion that lower statistical predictive value of traits and
dispositions in collectivistic cultures.

The three dispositional factors were also seen to reflect a
level perceived academic control in what we saw as
indirectly impacting academic achievement.  Perceived
academic control as Locus of Control and Emotional
Intelligence dispositions were much weaker than Self-
Esteem in predicting achievement. Each of these effects are
comparable to those obtained in earlier studies in which
academic achievement was directly linked with perceived
academic control®#’, and to a lesser degree, the higher
ordered thinking*®. Therefore, the results of this study,
specifically regarding Self-Esteem, draw further attention as
a key psychosocial construct for college students’ academic
achievement and success and bring into light the direct
impact of the disposition on students’ academic success.
Moreover, with the existing higher educational systems in
Oman not matching the pattern of organization and
operations of the tribal Omani society, students may find it
difficult to embrace higher education systems or other
organizations with a strong individualistic culture. Oman is
a largely collectivist society where students have little sense
of individual achievement and individual effort. Rather,
there is more stress on the collective and collective
achievement and honor. Omani society, in its organizational
structure, may not be aligned with modern day institutions,
higher education structures, hierarchies, individual
achievement, and levels of control. Many of the students
offset their Self-Esteem, knowing the significance of strong
achievement, they may lower their Self-Esteem rating as to
bring them honor and value in their circle or collective.
Given also that Oman is largely a segregated society where
women experience their own public spaces and rarely do
tread into the spaces of men, and conversely for men. Also,
given the patriarchal nature of the tribal society in the Arab
Gulf, it would be inconceivable for singular women to
standout in a largely male-dominated tribal structure,
women struggles are limited to the family context or in their
own small circles. Women understand this structure and
reinforce it for various reasons, among them: it protects
women’s honor, pride, virtue, safety, and most importantly,
livelihood. Women may forfeit self-esteem, even to some
relative extent their individuality, to show devotion to the
collective. At the same time, they want to achieve and
impute that devotion for the family and community (i.e.,
tribe). London (1992)* pointed out that in first generation
students, family plays an important role in the development
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of their educational and social identities. Bui (2002)% also
found that first-generation students attended college not only
for themselves, but to bring honor to their families. This is a
crucial point in a collectivistic culture such as Oman. In
some cases, students want to remain part of the family but
also want to adapt to the culture of university life;
sometimes they need to break away from the traditional
demands to have an internal locus- in a tight culture such as
Oman, this can be very challenging for students.
Conclusively, the negative association of Self-Esteem and
achievement could be because of the cultural expectations as
discussed earlier. It is possible that the high achievement
associated with negative Self-Esteem is indicative of their
own humility within a group as not to stand out, but to melt
in the group- compensating their own esteem. This draws
them to work harder and improve on their social status
through achieving higher in their educational endeavor.

Conclusion, Limitations, And Future Directions

Our study is unique in that we examined the role of
personality disposition in a unique cultural context, in a
closed, tight, and collectivistic culture that has not been
examined before.  Although there has been extensive
research and a plethora of studies supporting factors that
predict academic achievement, our study brings out the
importance of the situational strength of a closed, tight
culture that supersedes the predictive power of dispositional
factors.

The results from this study have important implications for
researchers who examine the role of personality and other
dispositional factors in predicting behavior in collectivistic
cultures that are tight. As Triandis (1977)° has pointed out,
personality is less predictive in collectivistic cultures, and
the situation or social context may be the powerful
determinant of behavior. We must be cautious in making
assumptions about the universality of personality and
dispositions across cultures. While students in Oman might
be disposed to contextual factors as in place, time, role,
occasion, and situation®> many of the Omani students see
themselves within the group, having a social and contextual
self-concept referencing and are prone to strictly conform to
group norms. Omani students in Western environments may
see the context differently and could easily dispose of the
collective behavior. However, within their own groups and
environment, the greater the collective tightness, the lower
the centeredness around the self and the greater the tendency
and need to locate oneself in the group. Also, the low Self-
Esteem can be interpreted from within an etic perspective.
Students in Oman draw on their low Self-Esteem as a
mechanism to fit in and be a part of the group,
conceptualizing the self in relation to the social context is
one way of defining the self within the group. They may
even see themselves in terms of the group with whom they
share common values and beliefs. As Triandis, Chan,
Bhawuk, lwao, & Sinha (1995)% state, people from a
collectivist culture draw on the allocentric self-concepts
more than those from individualistic cultures, so they may
provide the following sense of self as: ‘‘others see me as a
gentle person” or the item of the Self-Esteem which had a
significant predictive power on achievement: “I am able to
do things as well as most other people.” What are the
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implications of these findings to educators? Certainly,
educators’ knowledge of cross-cultural and specific cultural
dispositions may impact in the way they design curriculum,
deliver, and more importantly assess their students. In the
context of Oman, much more is needed in the way the
curriculum is delivered and attained. Educators need to
engage students in group activities, collaborative learning
and thus build esteem and motivation and directly link to
collective achievement.

This study had several limitations, only a small cross-section
of students was examined, this was done only in one region
of Oman. We would have liked also to assess a Western
sample using the same sub-items to compare the findings
and provide validity to the interpretations made in this
study. Furthermore, only a few items from the scales were
used, rather than the full scale which may have caused the
loss of the psychometric properties of the scale. Yet, we feel
that even with these subsets of items, our conjectures were
supported by the results.

Much of the sample were women, so it is possible that our
results could have been different if we had more men in the
sample. Future research can examine if these patterns of
relationships between Self-Esteem, Emotional Intelligence,
Locus of Control, and academic success in collectivistic
cultures, is moderated by gender. Also, there are many other
dimensions such as other dispositional factors like
proactivity, optimism, and other variables, related to
academic success, that were not examined. Future studies
should use other populations and examine other regions in
Oman, with other dimensions in addition to those examined
in this study. We know that many of the Arab countries, as
in the Gulf, have adopted an urban lifestyle in major
cosmopolitan areas like Dubai and Abu Dhabi in in the
United Arab Emirates, in Doha in Qatar, Kuwait City in
Kuwait, and Manama in Bahrain. They have transformed
sedentary lives into mostly city dwelling states, disrupting
the tribal system’s traditional societal structures and the
underpinnings of the collective. Our sample is unique
because of Oman being a geographically mountainous
region, with a population spread across the country and with
a diverse makeup in terms of religious sects and languages.
Our sample was situated in rural, sedentary, and mostly
traditional groups that maintained those characteristics of
patriarchal, collectivistic, and tight cultures. With regard to
Self-Esteem, some researchers have suggested that there is a
difference between personal Self-Esteem and collective
Self-Esteem, and implicit and explicit Self-Esteem?®. Future
research, specifically on collectivistic cultures should
examine the role of these dimensions in relation to
achievement.
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