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ABSTRACT:

This study aims to identify lecturers' cultural sensitivity to using social media - Facebook and Instagram. This study was done at
Universitas Kristen Indonesia. The data collection method used in this study is the quantitative method. A total of 345 lecturers
were participated in answering the questionnaire. The data of this study were analyzed using SPSS Statistics and descriptive
statistical analysis. This study shows that the diverse findings for the sensitivity of cultural diversity based on ethnicity, gender,
level of education, the field of teaching, teaching experience, and teaching experience of students of various nationalities and
cultures. The findings of this study have implications for educational knowledge and professional practice, especially for lecturers,
and the academic community, higher education that offers to teach courses to play a role and take responsibility for the need to
provide prospective teachers’ candidate to have a high level of cultural diversity sensitivity in line with the reality of student

diversity in higher educations today on them using social media - Facebook and Instagram.
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INTRODUCTION

Indonesia's national development's critical agenda
is to encourage and maintain integration between
ethnic and educational institutions playing an
essential role in this effort. An “understanding of
other ethnic cultures is fundamental, and this
understanding can help maintain stability in
society” [1; 2]. In this context, “one of the best
ways to achieve understanding and mutual respect
is through education” [3]. However, “racial issues
that threaten national unity and harmony still
occur” [4]. Racism is the main challenge to form
harmonious ethnic relations in the country [7].
Racism also exists in education, especially among
lecturers who show discrimination towards
students of different ethnicities who have been
reported by local newspapers. The reality of the
21st century requires higher education to respond
effectively and appropriately to diverse ethnic and
cultural groups in higher education and the entire
higher education community and prepare students
to create positive interactions with culturally
diverse individuals [5]. An important pioneer of
cultural competence is inter-cultural sensitivity
[6].An  individual’s affective response to
intercultural differences is known as intercultural
sensitivity [8]. To be “effective in another culture,
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individuals must be interested in that culture, be
sensitive enough to identify cultural differences
that exist, and be willing to change behaviour as
an indication of respect for other individuals from
a culture that different” [9]. An effective lecturer
is “a person who is aware, sensitive to the reality
of various backgrounds of students and needs in
the classroom. Intercultural sensitivity has been
conceptualized in two forms, namely: (1) as a
significant aspect in intercultural communication
competencies, (2) development as a subjective
experience of different cultures” [10; 11].
Intercultural sensitivity is conceptualized as
a critical element of cultural competence, where
an increase in intercultural sensitivity leads to an
increase in cultural competence [12]. Intercultural
sensitivity refers to discriminating and going
through relevant experiences of cultural
differences [13]. Intercultural sensitivity is
defined “as someone who has an active desire to
motivate themselves to understand, appreciate and
accept cultural differences” [14]. “Individuals
with high levels of cultural diversity sensitivity
tend to have good intercultural communication”
[15]. The need for intercultural sensitivity to be
limited to “the affective aspects of intercultural
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competence to show differences from intercultural
awareness,  cognitive  characteristics  and
intercultural competence and behavioural aspects
regarding cultural competence” [16]. Intercultural
Sensitivity Inventory (ISS) was designed to
measure “intercultural sensitivity using five
factors, namely: a) interacting involvement, b)
respect for cultural differences, c) interacting
confidence, d) the pleasure of interacting, e) the
concern of interacting” [17; 18]. Intercultural
sensitivity is “also defined as the experience of
cultural differences, and those experiences depend
on the way an individual forms those differences
[19]. DMIS explains how one understands or sees
cultural differences” [20]. Intercultural sensitivity
also refers to “the ability to see differences and
build relevant experiences of cultural differences”
[21; 22].

High sensitivity to cultural diversity is
related to the increased potential for the
application of cultural competencies [23]. DMIS
by dividing intercultural sensitivity into six levels,
namely denial, defence and reduction were
belonging to the group of ethnocentrism, while
acceptance, adaptation and integration belong to
the class of ethno-relativism [24]. Ethnocentrism
refers to the field or attitude that believes that
one’s own ethnic culture is superior to other
ethnic cultures [25]. On the other hand, ethnicity
refers to the field or attitude that believes that
ethnic culture itself is not necessarily superior or
absolute, but differs between individuals or
cultures [26]. Based on DMIS, individuals who
are sensitive to cultural differences have an
ethnic-relative orientation, while less sensitive
individuals are ethnocentric [27]. Bennett's model
covers six stages of moving from denial to
acceptance of cultural differences. This model's
stages are progressive and linear, where each step
moves to a deeper level of cultural sensitivity.
DMIS “is based on the belief that one's experience
or understanding of cultural differences becomes
more complex; hence one's potential for cultural
competence is increased” [28]. Based on the
literature review conducted, “lecturer education
programs are less challenging to the personal
perspective of prospective lecturers with different
environmental experiences compared to their
background” [29]. Exposure to cultural diversity
is minimal if lecturer education programs confine
experience within institutional boundaries and
prospective lecturers' cultural context. Past studies
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have demonstrated the importance of exposure to
a multicultural environment in lecturer education
programs [30; 31; 32].

Based on the importance of exposure to a
multicultural environment, this study only
involves higher educations consisting of multi-
ethnic students who provide exposure to an
environment rich in ethnic and cultural diversity
to current lecturers serve [33; 34]. Studies on the
sensitivity of this cultural diversity have been
conducted extensively involving education,
healthcare, mental health, business and social
work. However, the study of the sensitivity of
cultural diversity in education in Indonesia is less
made the main focus of the study by researchers.
Therefore, this study focuses on cultural diversity
among lecturers of various ethnicities in national
secondary higher educations in Indonesia.
Through this study, we can find out whether
lecturers in Indonesia have the required sensitivity
of diversity or not. This study was conducted to
identify the level of cultural diversity sensitivity
among multi-ethnic lecturers in the multi-ethnic
higher education environment in Indonesia. The
sensitivity of cultural diversity among lecturers is
determined based on ethnicity, gender, level of
education, the field of teaching, teaching
experience, teaching experience of students of
various races and cultures, and courses or training
on cultural diversity that lecturers have attended.

METHODOLOGY

The method of the research used was a
quantitative method with survey design. It was
chosen to be the design of this study because it
involves a large number of samples. This method
is suitable for use due to its high reliability while
the cost is low [35; 36]. This research was done at
Universitas Kristen Indonesia within three months
from August — November 2019. The instrument of
the study was a set of the questionnaire consisted
of 24 statements. All of the lecturers (335) from a
different cultural background filled up the
questionnaire. The purposive sampling method
was applied by making all of the lecturers the
respondent of this research. The questionnaire of
this research was adapted from Chen and Starosta,
namely the intercultural sensitivity scale in the
preparation of cultural diversity sensitivity

questionnaires, and it has been through the
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validity of the content by seven experts who are
knowledgeable in the field of ethnic and cultural
relations, multicultural education and research.
Analysis of the findings of this study using IBM
SPSS Statistics 22. The reliability of items to
measure a construct is indicated by Cronbach
Alpha values 0 to 1.0. The greater the value of an
item's coefficient, the higher the degree of
reliability of the thing. The result of the reliability
coefficient test of the object of cultural diversity
sensitivity questionnaire is 0.79. An alpha value
above 0.70 indicates that the questionnaire has
good internal reliability.

RESULT AND DISCUSSION

Descriptive statistics were used to study the level
of cultural diversity sensitivity among lecturers
based on each characteristic of lecturers involved
namely ethnicity, gender, level of education, the
field of teaching, teaching experience, teaching
experience of multi-ethnic and cultural students as
well as cultural diversity courses or training that
lecturers have attended. Determination of the level
of cultural diversity sensitivity among multi-
ethnic lecturers involved in this study is based on
the highest mean for each category of lecturers
studied, namely ethnicity, gender, level of
education, the field of teaching, teaching
experience, teaching experience of multi-ethnic
and cultural students and courses or cultural
diversity training ever attended by lecturers.

The lecturers who are Bataknese (M = 2.83,
SD = .31) have a level of sensitivity that cultural
diversity is higher than the lecturers who were
Javaness (M = 2.82, SD = 27) and lecturers who
are Non-Batakness and Javanese (M = 2.74, SD =.
29). The results showed that the lecturers of the
Batakness have a level of sensitivity that cultural
diversity is higher than the lecturers of the
Javanese ethnic group and lecturer of Non-
Bataknese and Javanese. Therefore, based on a
sample of lecturers of various ethnic groups
involved in the study, Batakness lecturer found a
sensitivity level of cultural diversity higher than
the Javanese lecturers and Non-Bataknese and
Javanese lecturers. A lecturer with a “high level of
cultural diversity sensitivity, someone who has an
active desire to motivate himself to understand,
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appreciate and accept cultural differences” [37].
Lecturers can “play a role either in strengthening
or rejecting cultural diversity” [38; 39]. To be
sensitive to cultural diversity must always
understand and deal directly with the sensitivity
between cultures.

Female lecturers (M = 2.81, SD = .29) had a
higher level of -cultural diversity sensitivity
compared to Male lecturers (M = 2.76, SD =. 26).
Based on gender, female lecturers have a higher
level of cultural diversity sensitivity compared to
male lecturers. This study's findings are consistent
with the study that found that “women have a
higher level of intercultural sensitivity than men”
[40; 41].

Lecturers with the highest level of education
are doctoral (M = 3.09, SD = .31) have a higher
level of cultural diversity sensitivity compared to
lecturers with Certificate (M = 2.83, SD =. 24),
Master (M = 2.89, SD =. 33), Degree (M = 2.78,
SD =. 31) and Diploma (M = 2.78, SD = .25).
Based on the highest level of education, lecturers
with the highest education level, namely PhD,
have a higher level of cultural diversity sensitivity
than lecturers with Certificates, Masters, Degrees
and Diplomas. The study's findings also show that
lecturers who only have a Certificate qualification
have the second-highest level of cultural diversity
sensitivity. This study's findings are inconsistent
with the study, which found that “the higher the
level of lecturer education is strongly related to
the level of intercultural sensitivity among
lecturers” [42].

Science lecturers (M = 2.783, SD = .32)
have a higher level of cultural diversity sensitivity
than Literature lecturers (M = 2.886, SD =. 28).
Science lecturers have a higher level of cultural
diversity sensitivity than Literature lecturers based
on the teaching field. Students stated that “all
lecturers need to have and show the sensitivity of
cultural diversity as well as the need to cross the
subject” [43].

Lecturers with less than ten years of
teaching experience (M = 2.781, SD = .32) have a
higher level of cultural diversity sensitivity than
lecturers with more than ten years of teaching
experience (M = 2.775, SD =. 26). The findings
show that lecturers with less than ten years of
teaching experience have a higher cultural
diversity level than lecturers with more than ten
years of teaching experience. However, data
analysis for the criteria of lecturers who have
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more than ten years of experience teaching
lecturers of various ethnicities and cultures has a
higher level of cultural diversity sensitivity than
lecturers with less than ten years of experience
teaching lecturers of multiple races and cultures.
The findings of this study are in line with a study
that confirms the assumptions found in DMIS,
that is, “the more one's experience of cultural
diversity, the higher one's ability to adapt to issues
that exist between cultures” [44].

Lecturers who have experience teaching
multi-ethnic and multicultural students More than
ten years (M = 2.78, SD = .26) have a higher level
of cultural diversity sensitivity compared to
lecturers who have less than ten multi-ethnic and
multicultural students’ teaching experience years
(M = 277, SD =. 31). Lecturers who have
attended a Cultural Diversity Course or Training
have a higher cultural diversity level than lecturers
who have never attended a Cultural Diversity
Course or Training. The findings of this study are
in line with a survey conducted on intercultural
sensitivity among K-12 lecturers in the United
States found that “intercultural sensitivity can be
built  through intercultural initiatives and
professional development programs” [45].

This study is in line with the aspirations
Indonesian Education goal which aims to produce
lecturers  sensitive  to  different  student
backgrounds and address racial relations
positively and proactively. This study's findings
give practical implications, especially to lecturers
about the need for lecturers to prepare themselves
to be a lecturer with a high level of cultural
diversity sensitivity. The high level of cultural
diversity sensitivity among lecturers will ensure
that the teaching and learning process takes place
effectively regardless of differences in students of
various ethnicities and cultures. Support from
higher  education administrators, such as
implementing programs that can increase cultural
diversity sensitivity among lecturers at the higher
education level, can help inculcate practices and
increase cultural diversity sensitivity among
lecturers. The needs to examine the aspects that
need to be given attention to increasing cultural
diversity sensitivity among lecturers, whether for
lecturers in state or private higher education. It
needs to design appropriate programs and courses
to prepare lecturers to have a high cultural
diversity sensitivity level. It is required to evaluate
existing lecturer education programs to update and

www.psychologyandeducation.net

improve the lecturer education programs offered
to produce a generation of educators with a high
level of cultural diversity sensitivity. The teaching
program should be exposed to the real situation
regarding students' cultural diversity and not just
based on theory alone.

This multicultural sensitivity study uses
questionnaires adapted from several related
studies that have been conducted abroad. Further
research is needed to construct a questionnaire on
cultural diversity sensitivity that is more relevant
to the lecturers at Universitas Kristen Indonesia
context. In this study, the data collection process
only involved lecturer questionnaires. Future
studies should add data collection methods such as
interview methods. Observation and experimental
approaches can also be carried out so that the
researcher can control some external factors that
can influence the study's findings. Further
research should examine other aspects not studied
in this study, such as the aspects contained in the
sensitivity of cultural diversity. Further study
should also involve moderation and mediator
variables as well as independent and dependent
variables.

CONCLUSION

This study was conducted in a higher
education environment consisting of multi-ethnic
students. The multi-ethnic higher education
environment  provides  cultural  diversity
experiences for lecturers to learn, feel, and
celebrate the cultural diversity that exists among
students. This multi-ethnic higher education
environment also provides space and opportunities
for lecturers to practice cultural diversity
sensitivity. This study has also clearly described
the sensitivity of cultural diversity among
lecturers based on ethnicity, gender, level of
education, the field of teaching, teaching
experience, teaching experience of students of
various races and cultures, and courses or training
of cultural diversity that lecturers have attended.
Overall, based on the reading survey conducted by
lecturers should have a high level of cultural
diversity sensitivity to ensure the teaching and
learning process runs smoothly in line with the
reality of diverse backgrounds of students of
various ethnicities and cultures.
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